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Pre-Reading Skills: Phonemic Awareness

Definition:
·  Phonemic Awareness is the ability to hear individual sounds. 
Example:
· The ability to hear the word "dog" begins with the sound /d/. 

· The ability to replace the /d/ sound at the beginning of "dog" with the /h/ sound to say the word "hog."
Why it is important:
· Phonemic awareness is highly predictive of success in learning to read. If students don’t learn to blend multiple sounds into a word, it may be a red flag for learning problems. 
Sample activities:
· Blending 
· Segmenting (beginning, middle and ending sounds) 
Notes:
Reading Skills: Phonics
Definition:

· Phonics defines the relationship between written letters and spoken sounds, and involves knowing the sounds that letters can make.
Example:

· Knowing the written letter “d” makes the /d/ sound. 
Why it is important:

· In order for students to learn how to read well, they must first know the sounds letters make. Phonics is also important for learning to spell.

Sample activities:
· Continuous blending:
· Letter cards: 
Notes:
Phonics Vocabulary

• CONSONANTS...............All letters, except a, e, i, o, and u, and sometimes, y.

• VOWELS........................a, e, i, o, u, and sometimes, y.

Short vowels are the sounds in cat, men, with, on, and cup.

The name of the long vowel is the sound it makes, for example cape, feet, hide, go, and use.

• DIGRAPHS...................Two vowels or consonants that, together, make one new sound, such as th in think, or ou in aloud.

• CONSONANT BLEND......Two or more consonants that blend together, each making its own separate sound, sequentially, such as fl in flag and scr in scream.

• PREFIX...........................Letters attached to the front of the word that have a meaning,  and, when added, change the meaning of the word, such as re in refill.

• SUFFIX...........................Letters attached to the end of the word that have a meaning, and, when added, change the meaning of the word, such as ness in kindness.

• PLURAL..........................A word that means more than one, by adding a letter or letters, or changing the word form, such as horses, mice, or puppies.

• SYLLABLE......................A word or part of a word with one pronounced vowel sound.

Alpha Sounds* Letters and Sounds Chart
*pictures and charts used will vary by school curriculum
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Reading Skills: High-Frequency Words

(aka Dolch words, sight words, or word wall words)
Definition: 

· Words to memorize that are the most frequently-occurring words in print ("islands of certainty amidst a sea of print"). They may or may not be decodable using phonics.
Example:
· The, a, was, said
Why learning these words is important:  

· Memorizing these words builds fluency and confidence in reading
Sample activities
· Flash cards

· Say the word, spell the word, say the word

· Memory games
Notes:
Dolch Word List* (by grade and frequency)
Pre-primer 
the
to
and
a
I
you
it
in
said
for
up
look
is
go
we
little
down
can
see
not
one
my
me
big
come
blue
red
where
jump
away
here
help
make
yellow
two
play
run
find
three
funny

Primer 
he
was
that
she
on
they
but
at
with
all
there
out
be
have
am
do
did
what
so
get
like
this
will
yes
went
are
now
no
came
ride
into
good
want
too
pretty
four
saw
well
ran
brown
eat
who
new
must
black
white
soon
our
ate
say
under
please
First
of
his
had
him
her
some
as
then
could
when
were
them
ask
an
over
just
from
any
how
know
put
take
every
old
by
after
think
let
going
walk
again
may
stop
fly
round
give
once
open
has
live
thank 

Second
would
very
your
its
around
don't
right
green
their
call
sleep
five
wash
or
before
been
off
cold
tell
work
first
does
goes
write
always
made
gave
us
buy
those
use
fast
pull
both
sit
which
read
why
found
because
best
upon
these
sing
wish
many 

Third
if
long
about
got
six
never
seven
eight
today
myself
much
keep
try
start
ten
bring
drink
only
better
hold
warm
full
done
light
pick
hurt
cut
kind
fall
carry
small
own
show
hot
far
draw
clean
grow
together
shall
laugh
Student Reading

Fluency

Definition:
· Fluency is reading at a steady pace with correct expression for the meaning and punctuation.
Example:
· Slowly read a sentence with no expression (e.g., The (LONG PAUSE) cat (LONG PAUSE) sat (LONG PAUSE) on (LONG PAUSE) a (LONG PAUSE) mat.
Why it is important:
· Accuracy and fluency allow meaning to be gained from text.
Sample activities:
· Student reads the text aloud as the tutor guides with prompts and feedback
· Partner reading: Student and tutor take turns reading
· Echo reading: Tutor reads a section of the text, and student echoes by reading the same section immediately afterwards
· Choral reading: Student and tutor read aloud together, simultaneously
· Tutor reads to student: as a reward, or when student is really struggling
Notes:

Comprehension 

Definition:
· Comprehension is the ability to understand what is read.
Example:

· It is possible to decode and say aloud a word or parts of the text without understanding the meaning.
Why it is important:  

· Without understanding, text is meaningless. 

Sample activities:

· Retell the beginning, middle and end of the text
· Questioning

Notes:

Vocabulary & Background Knowledge

Definition:
· Vocabulary is the list of words with their meanings from any given text.
· Background knowledge is what the student knows or has experience with previously that relate to the text’s topics or settings.
Example:
· If a student has never been to a birthday party, it will be harder to understand text about a birthday party; or, if a student has a dog, he or she will be more familiar with the vocabulary about a dog (e.g. collar, leash).
Why these are important:
· Vocabulary and background knowledge play direct roles in reading comprehension.
Sample activities:
· Book walk (See “Before Reading,” on the next page.) 
Notes:

Before, During and After Reading

Before Reading: Book Walk 
· Begin the Book Walk by exploring the cover of the book. Ask the student to share what they see on the cover.

· Have the student relate the cover to their experiences (e.g., “Have you ever been to 
a farm?”)

· Point to the words in the title. Read the title and ask the student to make a prediction of what the story may be about.

· Optional (if time allows): Open the book and begin a Picture Walk by briefly looking at each page, in an attempt to increase comprehension once reading begins.
· Optional (if time allows): During the Picture Walk, call the student's attention to challenging vocabulary words or unusual names.

During Reading: 

Choose from (or follow the teacher’s instructions to use)  one of the following formats:

· Student reads the text aloud as the tutor guides with prompts and feedback

· Partner reading: Student and tutor take turns reading
· Echo reading: Tutor reads a section of the text, and student echoes by reading the same section immediately afterwards
· Choral reading: Student and tutor read aloud together, simultaneously
· Tutor reads: Students benefit from hearing what reading should sound like. Remember to pause briefly at punctuation marks and use appropriate expressions.
After Reading:
Choose from (or follow the teacher’s instructions to use) one of the following 
comprehension skills:

· Check predictions made during Picture Walk
· Ask the student to retell the beginning, middle, and end of the story
· Discuss the characters in the text
· Encourage the student to make a connection to him/herself, to other books, or to real-life situations.

*It is beneficial to have students re-read a text. Re-reading develops self-confidence 
and fluency.
Tips for Reading with a Child

· Be patient. Your student is acquiring strategies to help him/her become an independent, life-long learner. Pause when the student makes a reading error. Often, the student will self-correct. Allow them to read the entire sentence. Once they get to the end of the sentence, they will often realize that what they read did not make sense.

· Be positive.  Your student will want to engage in the lesson planned, if you are eager and enthusiastic. Positive reinforcement will fuel his/her desire to participate. 
Use statements, such as:

· “Last session you read so fluently. I can't wait to hear you read today.”
· “I love the expression I hear in your voice. Please read that to me again.”
· “I like the way you paused and thought instead of guessing.”
· “That word wasn't too tricky for you! Great job!”
· “Let's tackle that sentence together!”
· “As I look at the illustrations, I can see why you made that prediction. I predict that...”
· “Let's read and check.” 

· Use word-solving prompts. If a student is having trouble reading a word, avoid the temptation to supply the word to the student. Be encouraging, saying, "Let's figure this out together."  
Use some prompts, such as:

· “Can you break down the word into chunks? Look, the first chunk in the word is ____. What’s the next one?” 

· “What does it start with?”
· “You got the first/last part right. Try re-reading that word again.”
· “You know the word ____, so this must be _______.”
· “Use the pictures to help you.”
· “You said _____. Does that make sense?”
· Tracking: “Read each word. Point your figure at each word as a guide.”
· “Go back and re-read again. Think about what would make sense in the sentence.”
Strategies to Try When Reading is Difficult
When reading is slow (but relatively error-free):
· Be patient and give the student time to think about the word and the meaning of the story.
· Once a student reads a section, model reading the section fluently for the student and then have the student-re read it.
When the story is too hard (the student makes more than five mistakes in 50 words):
· Read the story to the student and talk about it.
· Let the teacher know that the student struggled.
When the student is not very interested in the story:
· Read the first pages together and make guesses about what will happen.
· Relate personal experiences to events and characters in the story.

Questions to Prompt and Develop Comprehension Skills

Before Reading
· “As you look at the cover, what do you think this text is about?”
· “What do you already know about (text or topic)?”
· “What do you predict or think is going to happen?”
During Reading

· “What do you predict or think will happen next?”
· “What important event just happened?”
· “Why did the character ______________________?”
After Reading
· “What happened at the beginning (middle or end) of the text?”
· “Who are the main characters?”
· “How would you describe the setting?”
· “Did the story end as you expected?”
· Optional: “How did the picture/illustration help you understand the text?”
A Typical Tutoring Session
· Initial steps will vary by campus, but will involve getting a name badge, picking up student materials, and picking up any extra activities for that day’s tutoring session.

· Pick-up the student from class with minimal disruption and go to the assigned tutoring area (Site Coordinator will indicate where this is on your first visit).

· Sit next to the student and do the activities and reading identified by the teacher in the Communication Log.

· End each session with reading by the student or by you to the student.
· Send student back to class.

· Fill out the Communication Log in order to provide feedback to the teacher. Indicate any questions or concerns you may have.
*This process may vary slightly from school to school. Your Site Coordinator will share with you any differences.
Next Steps
Now that I have completed training, what do I do?
· The Site Coordinator will match you with a student.

· If you have turned in your TB test, you are cleared to start tutoring on the date designated.
Getting to Know Your School Site Coordinator

· Above all, know that the school Site Coordinator is there to help you.
· Always ask questions you need answered.

· Let the Site Coordinator know how things are going, good or bad.

· School Site Coordinators love to hear about your successes.

· Remember the Site Coordinators are busy with other duties. Sometimes you need to communicate via notes, email, or phone if you don’t see your Site Coordinator while you are in the school. 
· Be aware that sometimes you will be asked to respond to surveys. These are necessary in evaluating the project.

· Site Coordinators appreciate feedback. You may have learned some good tricks they would like to hear about, or you might have a concern about the school. Nothing is more disappointing to a Site Coordinator than finding out there was a concern he or she could have helped with, but didn’t know about.

Getting Comfortable in Your School

· Be sure to know about the school’s schedules, vacation days and so forth. Your Site Coordinator will provide you with a school calendar.
· Know where you need to sign-in and log your hours.
· Know how to get a message to the teacher.

· Find the bathrooms.
· Be aware of emergency protocol.

· It might take time to get to know the teacher. They are busy, and we want to help them without taking up a lot of their time. Most teachers will want to know how their students are doing so please be sure to make notes in the Communication Log.

· Know where the School Site Coordinator office is, and what resources your coordinator might have for you.
Common Core

To better understand school curriculum and student achievement standards, please visit the California Department of Education Common Core Standards website at the following link:

http://www.cde.ca.gov/re/cc/tl/whatareccss.asp 
Have a great year!!! You are making a BIG difference!!!

Thank you.

If you have any questions (no matter how big or small), need more support, or just want to share your tutoring experience, we are glad to receive your call or email. Thank you!
Schools of Hope

United Way of the Wine Country

975 Corporate Center Parkway Suite 160
Santa Rosa, CA 95407
707-528-4485 x141
nicollette.weinzveg@unitedwaywinecountry.org

For more information about Schools of Hope and tutor resources please visit our website:
www.unitedwaywinecountry.org
Grades K - 3


Tutor Training Manual





* Each school district will have a slightly different list and     may refer to these words with different terms such as sight words, high frequency and word wall words. The majority of the words on every list will be the same.
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